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Abstract 
Our society promotes the right of every citizen to education, employment, aiming at the professional and social integration of 
each individual. This value implies that persons with disabilities who wish to undertake productive activities should be 
granted the chance of getting a job without this forcing them to give up other rights or benefits that may affect their dignity 
and decent living conditions. This paper aims to highlight the influence of parents and of the type of school upon the students’ 
vocational interests attempting, at the same time, to identify the role played by the future prospect and how it may influence 
the projected interests of students with mild mental impairment. The group included a number of 640 subjects, 336 girls and 
304 boys, students in the 7th and 8th grade, from special and integrating schools with programs for integrating students with 
special needs, from the some counties of Romania. Conclusions: in the process of the educational and vocational guidance of 
students with special needs it is recommended that teachers, as well as parents, should inform themselves better about the 
learning abilities, the level of knowledge, skills and interests of each individual student; in this way they will be able to assist 
them in choosing a profession. 
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1. Introduction 
Numerous studies have shown that the main factor influencing the educational and vocational orientation of 
the child with mental impairment is represented by the family, followed by the group of friends, TV programs 
and reading; in other words, the orientation of students towards one subject or another and towards one 
profession or another does not depend only upon their native abilities and skills, but is closely related to the 
influence of the family, the school or even society at large (Lloyd, 2006; Mitchekk, 2010). 
A particular aspect that we shall refer to in this paper concerns the influence of parental stress and of the 
prospect for the future upon the educational and vocational interests in students with mental impairment, given 
the fact that parents are aware of the situation of their children, they know what their possibilities are, they realize 
what these are capable of, as compared to normal children, hence the presence of stress. A situation in which 
stress may be amplified is when parents realize that their child is unable to reach a certain level of development 
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and, nevertheless, push the child into becoming what they would want him to become; with parents that are 
convinced that the situation is not such a tragic one and make plans concerning their future education, stress will 
no longer set in (assessing the situation as threatening generates a state of stress accompanied by automatic 
thoughts and family beliefs) (Weiss, Sullivan, Diamond, 2003). When a child is diagnosed with a certain 
disability, all the attention is focused upon him. It is very important that parents understand the fact that their 
children’s progress will come gradually and that they will not be forced to neglect their children, regardless of the 
problems they are faced with (most important is that all parents accept their children as they are). Some parents 
are also stressed by the fact that they will have to provide their children with a lifelong budget.  
2. Research hypotheses 
This paper aims to highlight the influence of parents and of the type of school upon the students’ vocational 
interests attempting, at the same time, to identify the role played by the future prospect and how it may influence 
the projected interests of students with mild mental impairment. 
Mitchekk & Hausser (2010) have shown in a study that parental stress may possibly be related to the parent-
child relationship, this relationship growing more and more distant over the years. Other studies found no 
significant differences between parents with a high level of stress and parents with a low level of stress. Orli, 
Schwartz, Dudgeon, Scheeber et al. (2012)  have reached the conclusion that there are relevant dissimilarities 
between parents with disabled children and parents with normal children in terms of depression and anxiety 
related disorders, meaning that the parents of disabled children exhibit more anxiety and depression related 
disorders as compared to parents of normal children.  
A survey conducted by Molteno (2001) shows that the parents of children with special educational needs are 
more stressed than parents of normal children, mothers showing a higher level of stress than fathers. They 
worried more about the difficult behavior of these children, but felt, at the same time, an excessive need to 
protect them. Fathers felt them more like a financial burden. 
Other studies (Kenny, 2000; Jones, 2005) have shown that parents are more stressed when they learn that the 
child has a mental disability rather than when finding out that he has another type of deficiency. They are not 
harder to accept by the family, but parents are more concerned about their future. 
Regarding the future prospect, some studies (Mitchekk, Hauser-Cram, 2010) have shown that the goals which 
the mentally impaired aspire to disagree with their previous achievements and are not realistic. For them, 
previous successes or failures are highly relevant and, by relating to these, they prospect their future activity. 
Based on these premises, we have formulated the following hypotheses that have been tested on a sample of 
Romania population, also as an attempt to draw a possible comparison with the results of other studies and 
research: 
a. The subjects whose parents displayed a high level of stress will show lower educational and professional 
interests as compared to students with parents exhibiting a lower level of stress. 
b. The level of educational and vocational interests will differ depending on the way in which the future 
prospect is activated. 
c. The subjects from integrating schools will show educational and vocational interests different from the 
interests of the subjects from special schools. 
The independent variables taken into consideration were: the parents’ stress level (high and low), the future 
prospect (with a prospect for the future – activated future prospect; with no prospect for the future – inactivated 
future prospect), and the type of school (special and integrating – with programs for integrating students with 
disabilities). The dependent variable was represented by the students’ educational and vocational interest. 
3. Methodology 
The group included a number of 640 subjects, 336 girls and 304 boys, students in the 7th and 8th grade, from 
special and integrating schools with programs for integrating students with special needs, from the counties of 
118   Alois Ghergut /  Procedia - Social and Behavioral Sciences  114 ( 2014 )  116 – 120 
Iaşi, Neamț, Vaslui, and also their parents. The subjects were randomly divided into two research groups and two 
control groups, each group consisting of a number of 160 subjects.  
In order to verify the hypotheses, the following methods, techniques and instruments were used: 
- Parental Stress Scale (Berry, J.O. & Jones, W.H, 1995) – to evaluate the parents’ stress level; it is a self-
report scale, containing 18 items representing certain positive themes of parenthood (emotional benefits, 
fulfillment, personal development) and also negative ones (depletion of resources, increasing expenses and 
restrictions); the scale has been adjusted and pre-tested on the population of the investigated area, resulting in an 
Alpha Cronbach coefficient of 0,956; 
- to evaluate the teenagers’ future prospect, the priming technique was used, in which subjects had their future 
prospect activated or not. This was manipulated by means of a tool which required the subjects to think about 
what they will do in the future in terms of their professional interests. One group of subjects was asked to 
describe the job they would like to pursue in the future, whereas for the second group no future prospect was 
activated. This tool was designed to help in establishing whether the subjects with no activated future prospect 
will have vocational interests or not;  
- the Holland/Vocational Preference Inventory questionnaire (1985) – used to identify the vocational interests 
of each separate individual; according to this tool, the majority of people may be divided into six types, that is: 
realistic, investigative, social, conventional, enterprising, and artistic; following pre-testing, as a result of 
mentally disabled children’s misunderstanding of certain notions, the questionnaire was adapted, three types 
being eliminated, that is: conventional, enterprising and investigative. The types that remained and that were very 
well understood by the subjects are: realistic, artistic and social (the final form included just three factors: 
realistic, artistic and social, resulting in an Alpha Cronbach coefficient of 0,974). 
4. Results analyses 
After data collection, statistical processing and data interpretation was performed with the help of the 
computer program SPSS. To verify the main effects and the interaction effects between the two independent 
variables, we applied the Univariate ANOVA and the T test for independent samples. 
1. The effect of the independent variable parents’ stress level upon the dependent variable students’ 
educational and vocational interests – following data analysis it was found that there are relevant differences 
between parents with a high level of stress (M=17,75) and parents with a low level of stress (M=19,55). 
Practically, there occurs no dominant effect of the variable parents’ stress level upon the students’ educational 
and vocational interests, p > 0,05. The result may be accounted for by the fact that although the situation of 
children with intellectual disabilities may seem stressful in terms of educational and vocational guidance, some 
parents do not perceive it as so powerful a threat; on the other hand, it is possible that the children’s parents may 
not yet have been confronted with the situation and may thus be yet unable to anticipate the effect, given that 
what happens to you is not the only relevant aspect, but also how you react. We expect that the discrepancy 
between human skills and the demands of the environment, between the children’s needs and the possibility to 
meet them may have a negative impact upon the parents, however this was not confirmed.  
2. The influence of the independent variable future prospect upon the dependent variable students’ 
educational and vocational interests – in this case, it was found that there are relevant differences between the 
subjects who had their future prospect activated (M=20,91) and the subjects who had no future prospect activated 
(M=16,39); there occurs a dominating effect of the variable future prospect upon the students’ educational and 
vocational interests, p<0,001. The main effect was verified with the help of the T test for independent samples 
and by comparing the means obtained by the subjects in both conditions, respectively the mean of the subjects 
from the condition activated future prospect (M=20,56) and the mean of the subjects from the condition 
inactivated future prospect (M=15,66), the finding being that there are relevant differences between the two 
groups (t(638)=-4,06, p<0,001), meaning that those who had their future prospect activated will display more 
educational and vocational interests than those who had no future prospect activated. The future is not a simple 
projection of the present, and the subjects with mental impairment, although perceived as being less realistic than 
those that are intellectually normal, and less confident in their abilities, feel nevertheless the need of 
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accomplishment, of doing something and getting one’s own income; the presence of vocational interest supports 
the mentally impaired student in identifying the activity that best corresponds to his skills. How the mentally 
impaired relates to the future reflects, in fact, the way in which self-awareness may be accepted as a part of 
personal value. The future prospect is related to the students’ educational and vocational interests in the sense 
that it will later constitute a general view upon their professional life. A student with a future prospect will want 
to work, to be like other people and will be able to change his way of thinking by activating a new perspective of, 
a new relation with the context of social life.  
3. The effect of the interaction between the two independent variables upon the dependent variable – the 
Univariate Anova variance analysis shows that there are relevant differences between the two independent 
variables parents’ stress level and future prospect upon the students’ educational and vocational interests (for 
p=0,041, p<0,05), which means that the students’ educational and vocational interests are influenced by the 
parents’ stress level as well as by the future prospect, in the sense that the students whose parents have a high 
level of stress will have less educational and vocational interests as compared to children whose parents have a 
low level of stress, and students with an activated future prospect will be more eager to insert themselves in 
professional life than the subjects from the control group. Even if the mentally impaired was found to be more 
unstable in terms of vocational attractions than normal students, the majority is oriented towards manual labor 
professions. Also, in many cases, parents of mentally impaired children suggest them jobs that are beyond their 
possibilities, because some of them are not so much concerned about the future of their children, whereas others 
believe that if they have good grades at school they will be able to practice a certain profession, failing to take 
into consideration the children’s reduced volume of knowledge. Not least, many parents experience feelings of 
guilt concerning the disability of their child and some parents will not even admit that their child has indeed some 
type of impairment. Stressing over the child’s disability, the family may experience feelings of discouragement, 
blame for the child’s condition, anxiety, insomnia, depression, physical and mental exhaustion, including 
concerns that they might not be able to get a job and could represent a financial burden for them. 
Other results: 
a. The influence of the independent variable type of school upon the dependent variable students’ educational 
and vocational interests – regarding the type of school, in order to see whether this influences the dependent 
variable, we have applied the T test to independent samples, comparing the mean of students from schools with 
programs for the integration of students with mild mental impairment (M=16,27) to the mean of students from 
special schools (M=19,95). The results indicated that there are relevant differences (t(638)=-2,98, p=0,003, 
p<0,05) in terms of the dependent variable educational and vocational interests, in the sense that the mean of the 
subjects from integrating schools is significantly smaller than the mean of the subjects from special schools. This 
result may be accounted for by the fact that the number of students in a special class is smaller, the activities are 
organized according to the particularities of each student, the hours allocated to practical activities are more 
numerous, whereas in an integrative school, at least in the Romanian educational system, students cannot be 
provided with all the best conditions for learning and development, teachers have neither the proper training nor 
the appropriate environment for efficient interaction with the integrated students, assistance and counseling 
services are inadequate etc.  
b. The influence of the type of school upon the students’ artistic interests – between the mean of the subjects 
from integrative schools (M=5,32) and the mean of the subjects from special schools (M=7,03) there are relevant 
differences in terms of the students’ artistic interests (t(638)=-2,86, p<0,05) in the sense that the students from 
special schools have significantly higher artistic interests than the students from integrative schools. 
As can be seen, the only relevant differences occur with the artistic interests that are more pronounced in 
students from special schools; this may be accounted for by the activities of occupational therapy during which 
students may turn their artistic skills to advantage to a larger extent, receiving constant feed-back and 
appreciation for their results and creations, as compared to students from integrative schools that do not carry out 
so many activities in the artistic-plastic field. Also, the classes of occupational therapy or the practical activities 
from workshops familiarize the students with work, with tools and materials used in certain professions; all these, 
corroborated with the educational results for certain subjects and the skills that they show helps them to form a 
general image of the profession they may choose or towards which they are guided. Not least, some studies have 
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shown that after receiving appreciation and encouragement, mentally impaired children are able to obtain 
improved results as a consequence of increased mobilization of physical energy and motor skills (Molteno, 
Dawes, 2001). 
5. Conclusions 
In the process of the educational and vocational guidance of students with special needs it is recommended 
that teachers, as well as parents, should inform themselves better about the learning abilities, the level of 
knowledge, skills and interests of each individual student; in this way they will be able to assist them in choosing 
a profession. Certain disturbing factors, such as the parents’ stress level, should be avoided, and the focus should 
be particularly on what the student wants and what he is able to achieve by his own means. Due to the fact that 
the mentally impaired children’s decision-making capacity is limited, as compared to students who have other 
disabilities, a major role in the final decision regarding their educational and vocational orientation is played by 
their parents. Moreover, activating a future prospect influences the social interests of mentally impaired students, 
because these are less realistic when it comes to estimating one’s level of aspiration, and believe that they may 
engage more easily in concrete activities that imply social interactions and less in activities that demand 
intellectual skills.  
Following the analyses, it was found that the hypotheses were confirmed for the most part; thus, it was 
confirmed the fact that the students’ educational and vocational interests are influenced by the future prospect 
and, in certain situations, by the parents’ stress level. The experimental manipulation worked, the subjects were 
induced to think about how they see themselves ere long, this fact determining the occurrence of certain relevant 
differences in the evaluation of the students’ educational and vocational interests (practically, significant 
differences were identified between the means of students who received experimental manipulation and those 
from the control group). Since there is not enough relevant research on the way in which activation of the future 
prospect may influence the educational and vocational interests of mentally impaired students, the conclusions of 
our research have a limited margin of generalization, at least until some other results of extended research, 
applied also to other areas or socio-cultural contexts, may be provided (this issue remains open to further 
research, and to obtain more conclusive data, the same hypothesis should be verified through several other 
research methods and tools). Also, there is yet the possibility that the results we have obtained may be 
determined and influenced by certain important variables such as: background, family typology, family financial 
status etc.  
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